	Course/Date
	American History 

	NYS Standards Themes & CCLS:
	· Identify, select, and evaluate evidence about events from diverse sources (including written documents, works of art, photographs, charts and graphs, artifacts, oral traditions, and other primary and secondary sources).

· Analyze evidence in terms of historical context, content, authorship, point of view, purpose, and format; identify bias; explain the role of bias and audience in presenting arguments or evidence.

	Shift 1: Compelling Question (Inquiry)
	Does change constitute progress for citizens? 

	Purpose:

Who Cares? 
	Citizens have opportunities to impact the decisions of the government and other agents of change. The study of past practices can help us identify benefits and challenges. 

	Knowledge:

(NYS Key Ideas)
	Learners will understand that: 

Driven by political and economic motives, the United States expanded its physical boundaries to the Pacific Ocean between 1800 and 1860.  This settlement displaced Native Americans as the frontier was pushed westward. 


	Conceptual Understandings: 

Westward expansion provided opportunities for some groups while harming others.



	Process: (Learners will be able to do the following skills and strategies)
	Teaching Points - Learners will be able to: 

· Analyze a primary sources document by making observations and inferences, and asking questions in partnership with teacher, elbow buddy and group members. (content)

· Identify different viewpoints related to the primary source document, American Progress in partnership with teacher and small group. (content) 

· Identify groups that benefitted from the westward expansion, and groups that were harmed by providing a written response and using evidence from a primary source. Students will use a sentence stems and L1 support, if necessary. (content)

· Create a skit that represents a specific point of view in partnership with small group, and L1 support if necessary. (language)

· Act out/read lines from skit after practicing in small groups (language)
	Questions for Exploration (Supporting Questions):

· Who benefited from the westward expansion? 

· Who was harmed by the westward expansion?

	Key Vocabulary, Common Core Connections, Products
	Vocabulary:

Viewpoint, harm, benefit, expansion, westward, progress, buffalo/bison, covered wagon, stage coach, Native Americans, railroads, farmers 
	Formative Assessments:  Participation in class discussion

Primary Source Analysis Chart

Circle of Viewpoints- Graphic Organizer

Written skits and performance 

Exit Ticket 


	Shift 3 (Summative Assessments): 

Learners communicate conclusions or take informed action by: 



	Materials, Resources 
	District Provided:

Textbook 

 
	Supplementary Resources:

Power Point 
	Shift 2 – Evaluating Primary Sources: 

http://www.loc.gov/pictures/resource/cph.3b52137/
(American Progress – westward the course of destiny, 1873)


	Secondary Sources:




***DAILY INTRODUCTION (HOOK, STORYTELLING, DIN) : Daily introduction in social studies should focus on the compelling question or question of inquiry of the major lesson being covered for the day.  In addition, introductory assignments or tasks should hook children into making social studies relevant and or applied to their daily lives.  

	Day
	Compelling Question (Inquiry)
	Activity or Task that applies relevance

	
	Is change good? Is change bad? 
	Think-Draw-Share: Think of a time in history in which change has been good or change has been bad.  Create a drawing that represents this event. Share your drawing and ideas with a partner. 

The teacher explains that if something is good it “benefits” them, and that if something is bad it “harms” them. 


Practitioner Notes: (Here the practitioner outlines steps and procedures  in addition the practitioner should list any possible misconceptions students might have) 
	Date
	Steps and Procedures
	Possible Misconceptions and Accommodations

	
	1. The teacher distributes copies of primary source document, American Progress.  The teacher encourages pairs of students to use sticky notes to note details in the document.  – What do you notice first? What details do you see? 

2. The teacher distributes a primary source analysis tool. 

3. The teacher models how to complete a primary source analysis chart by asking questions and charting responses on the appropriate columns. (observe; reflect; questions). The teacher labels specific items on the document and points out synonyms (buffalo/bison, railroad/train, ships/boats). 

4. Additional questions for reflection: Where do you think this came from? What do you think was happening when this was made? Who do you think was the audience for this item? What can you learn from examining this? What do you wonder about? 

5. The teacher asks students to define the word viewpoint based on their prior knowledge of point of view in ELA class. Students brainstorm a list of different viewpoints related to the source – Who is involved? Who is affected by it? Who might care? What about people in different locations. 

6. The teacher charts the responses on a “Circle of Viewpoints”. (Brainstorming graphic organizer that places the topic inside a circle – with multiple viewpoints on the outside). 

7. Students form groups of 4 or 5.

8. Each member of the group chooses one the viewpoints, and tries to imagine the thoughts and feelings of a character from this point of view. Group members can decide to choose the same point of view or different points of view. 

9. Students create a minimum of an 8-line skit with group members. The students answer the following questions in their skits:  A) From what point of view are you thinking? B) What would you say about this document or about the topic of westward expansion? C) What’s a question you might ask?

10. The teacher provides an example. 

Student !: I am a buffalo. 

Student 2: Remember when our kind use to roam all this land freely. Student 3: There was enough grass for all of us.  We were not hungry. Student 4:  Then, the white man came and started building railroads. Student 1:They started building towns and farms.

Student 2: They took over our grasses. 

Student 3: They killed us for no reason. 

Student 4: Those damn guns! 

Student 1: Why couldn’t we live in peace?  Why did you come? 

11. Students perform their skits. 

12. Exit ticket – Using evidence from the skits and the primary source document answer the following questions: 

Who benefited from the westward expansion? Who was harmed by the westward expansion?


	Students may have difficulty making inferences about some of the images. Students work in pairs and groups. 

Students may not know the cardinal directions. In the discussion point to a US map and show east and west directions. 

Students may not be familiar with writing skits and choosing a point of view.  Teacher provides an example and checklist for skits: 

Did I identify the point of view? (Who are you?)

Did I use the document to help me express an opinion about westward expansion? (evidence from the painting)

Did I pose a question related to the topic of westward expansion?

Did I have at least 8 lines? 

Provide the following sentence stems for English learners and  struggling writers to complete the exit ticket. 

According to the primary document, American Progress, ________________________ benefitted from westward expansion because_________________________________________. On the other hand, ________________________________ was (were) harmed by the westward expansion because___________________________________________________. 
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